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Hi story . : '

Thls paper. traces the development and contributions

.of the Alerlcan academy, a type of school designed to serve the needs -
of the middle class by including subjects other than college .

- preparation. The three typ®s of 17th century American schools which:
elisted . prior to the arademy are desc¢ribed: the petty or dame school,

the writing school, and the Latin grammar school for the wealthy. The

decline of the Latin school in ,the 18th century was 'a result of

diminishing influence by European traditions and customs and an

increasing democratic consciousness. Benjamin -Franklin founded the .

‘academy system in 1749; it was comprised of three schools, Latin,

English, and mathematical, with emphases op the practical

applications of science,agriculture, commerce, and industry. By 1800

- many academies had been instituted and the movement spread to the

West Indies .as a result of missionary and educational efforts. The

- acadeny system influenced the scope of courses offered in the

_universities and encouraged the education of girls. some of its

.graduates became the best-educated teachers hired by elementary ..

schools. Finally, the academy clearly marked a transition from the .

aristocratic Latin grammar school to the more democratic high school. s
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The early colonlsts witnessed the importance of the

played by the family, the'church and the community in tre
tion of children. The'family saw to the elementary soclal
of the ch{ld’s 1ife including his manners and morals and provided
him with the first steps in vocational training. Formal train-
ing of the child was extended through the apprenticeship system
whieh, carried out in family aﬁnosphere, was responsible for his
moral, social,‘and material welfare,. The local community, a wider

.

sphere in which the child inevitably found himself, coopepaﬁgd

‘with the family in preparing the child for a place in:the state.

cligion also played an active part: the church not only set up
1ts own medium of 1nstruction for the chlld, but was specially
concerned abeut his spirituality and morals, Formal schooling
accounted for only a small portion of the child's.training.

But the situation would not long remain like that. The

‘family sﬁon showed weakness in 1ts educational responsibility as

Societies grew and became more complex. The Massachusetts law of

1642 pcinted to "the great neglect of many parents and masters’

in training up their cﬁildren in, learning, and labor, and other

implyments which may be profittable to the commonwealth."l The

lpog cords of Mogsachusetts ed. Nathaniel 5huptlcfr (Beston:

___..__..._wf,

'l‘he PI"CSS‘Oi fll.u..l\ r:ni—LL,, .1.')) ), II (l(J rd lbu’_()),
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lessening of family influcnce was accorpanied by a slmilar turn

P Rt 20

in the role of the loecal community. “With the expansion of frontier
) séttlemegt:and Pééettlemeht famllies ere Erdken up and stable’
| ;chmunitQ relations dismupted. As Baillyn observed, '"the once

elaborate'ﬂnterpenetratiqn of family and community dissolved."2
Scarcity of laboﬁr Placed bonded servants in better bargaining
~position which gradually led to 1ndependenceland a consequent
ZNeakening of the apprenticnship system. And all this. upsurgé in
Imatefial 1nterest resulted in & sonewnat reduction of the authority
:of the church.’ ghe upshot was that the role of formal schooling -

‘became rapidly enhanceq.

g Besides the charity or pauper school, the three main types

[ S I

of schoolswhich characterized the educational work of the colonists

were the petty or dame school, the writing school ana the Latin
Grammar School for the more wealthy. The dame school which ori-
fglnated 1n England after the Reformation was introduced by:the ‘
early colonists into New England where it became popular in the
eighteenth centhY- It was usually held in a kitchen or living
.room by a woman WO taught children the rudiments of readirg and

: Spelling foq a small weekly sum. The second type of scﬁool, the
writing school which taught writing, reckoning, and verﬁ simple
merchant-accountlng was zoon merged with the dame schooﬁ to form

. the school of thé 30-called threce R's--Reading, Ritin, and Rithmetic.

Elemcntary scrocls later developed from this combination. Some-

o -

pﬂcrn1rd railyn, Eguclﬂiﬂﬁ_i” the Forming of fmerican Society
(!élliumvburr Vireluiaty ™ ohe Unlversity or North Carolina FPress,
1960), p. 25, :

1
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times masters in the writing schcol gaée instruction in ‘writing ‘to

boys in the Latin grammar school,

i

;“, - " Beginners in Latin‘which was still the chief Vehicle of

redigion and learning, attendeqvthe Latin grammar school. Thils
was the most important school in early colonial days and 1t was
here that the great teachers were found. At the age of seven or

eight the boy left the dame school and entered the Latin grammar

l

‘ dehpol where he was taught to read, write, and master Latin and

% Graelk suffic*ently in preparation for college entrance at about
lfifteon It was upon thé study of Latin and Greek as well that
lthe main efforts of the schools were directed. The Latin aramnar
school reachad its greatest heicht in New Enaland. In 1&H47 the
Massadhusetts law ordered that "where any town shall increase to

the numter of\lOO familles or househoiders, they shall set up a

grammar school...to instruct youth so far as they may be fitted

for the uniyersity.J3 _ -
The first Latin School wasz opened in Boston i1n 1635, The
emphasis on Latin and Greek in preparation for-:'college was so great :
\that the puplls were usually unable to write English flnently or
Lto count properly. Girls were excluded from the school. Entrance
requirements at Harvard College in 1642 serve to illustrate the |
real purpcse of thc Latin grammar school: '/
When any Scholler is able to understand Tully,

or such like classical Latine author extempore,
and max2 and aspeux true Latine In verse and prose

[\.
3B§cords of Massachugsetts, ed. Nathaniel Shurtleff, II, 2%2.

1
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...and decline perfectly the paradigms of nounes

and verbes in the Greek tongue: let him then,

and not before, be capable of admission into the

College. : - :

In New éggiand, the grammar schools wére féedefs to Harvafd and
_later to Yéle. Althbqgh they were not united undér one system of . .
administration, the college and the grammar school were‘pa}té_of
ohe educational system. '

In the grammar school as in the college, students were taught
to consider seriously thg main purpose of their liies throuéh their
studies. These 1nstitution§ﬂwere éstablished "for the bettef ‘
b_trayning upp of youth,...and that through God's blessing‘they may
pe fitted.qu publique service hereafter elther {11’ church of common -
Weale."5 The basis of tralning was distinctly religious. lStudies
such as history, geography, ;q{ence, music, seculap literature
and physical traiﬁiﬁg were very largely ignored. The principles ‘
of fhé Christian religibp were taught through the catechisi and
the Bible was read and interpreted. Atteﬁdance at church was
‘compulsory'and grammar school pupils were required to g1Ve weekly
.reports on the Sunday sermons. Elmér‘Brown, coﬁhen%ed on the :force
-of religion in education 1n those days:

The ecelesiastical origin of our education is
recalled by the fact that that portion of the

— : £
f

l

‘ps quoted by S1lwood P. Cubberley in Public Edudation
in the United Stotes (Boston: Houghton Mifflin Company, 1v19),
p. 20. ‘ . ’

SThe New Haven Records December, 1641,p, 127 as quoted by
E. Ergleston, The Transit of Civilization (Now York: D. Appleton
and Company, 1C01), p. 220. B
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‘ directive class for which the colleges and grammar.
schoolg were é:hiefly intended was the ministry of .
the churches. o oL ¢

“« -

)
’ : , , ‘ N v
The Latin grammar school was like a nest which nourished the
. L v . ) ’ ' L
social class structure amcng the colonlists for 'some, time,

N . : . , .
This reverence for rank which the Founding Fathers brought to

America from England was very highly éherished. Superlor education

- - ' - /
and ministerial standing were second “Bnly to_civil office as badges |

of nobility. ‘Sons of gentle and noble families attended the

grammar.schooi§. Social distinctilons were observed 1in these

—

fschools as 1duﬁ%e colleges. ‘Names of §tudedts were arranged. accord-

1hg to the ¥attks of parents.

At‘tﬁévfop of the social ladder wége~th§ mdﬁistrétés and
minlsters, _It was~5ext to blasphemy to‘criticféé ahy of these.

- A Mrs. Olivef was severely whipped publicly when she reproaghed'
the Massachusetts magisfrates. Some years later .she had ber
tongue pincﬁed with a two—pronged‘stick for ﬁalf an hour. for cen-
Euring thé clérgy. Roger Clap who dafed ;o criticise,the clergy
in'}631 had his ears cut off. And Cotton Xather ad&qcated 1n'yéﬂi'
that tﬁbse wno rudelylcriticiged Qod’; appointed;should'pe strangled
forthwith, Agpe cltadel-of prestige and power for the few was | “
strongly reflected in the grammar schools., But this would not go

unchallenged. ' o \

Eirer E. Dro$n, The MHaking of Our Middle Schools (New York:

Longman's, Green, afd Co., 1503), p. 103,

i
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.phllosophy &eveﬁoped‘and:Das‘foilowed by new claims, This new

‘ N - - . "‘<
L f !- ) L . "1-‘ K . x h" . Y ,

I . ‘
With the rise¢ of the middle class,'a’new experience and’

class with 1its emphasis .on wealth rather than inhoritance gradually

lost deference for the aristocracy! Many of them through hard -
, .
endeavours had greatly improved their own situﬁtion Thelr new

outlook and philosophy can be summed up is the uords of 'Ralph\

*

Bdrton Perypy: ' : . !
- The man of humble origln, surrounded in his ‘ (
youth with every possible disadvantage of lowly . S
station, of ignorancc, of material deprivatilon, ' »\\' o
or even of 1ll-health, who has threuch the pure .

power bf his moral will ascended to the summit

of affluencc, 1is.,the par agon. and model of youth-

- ful aspiration 7 )

»

One of the({irst channels through which thie new viey- fourd
expression was the system of education hich always res sponds, to
new ldeas and ideals in the 1life of a people.' Many,lrontiersman‘?
wno had:succeeded bJ/their ovn efforts, nothonly’resented the
Latin schools as institutions for.the_elite whom they despised“
Sut . saw no redl purpose in the learning of Latin{ Some,‘not
ell, realized the Importance of éd%cation, but Lhat such education
must be uscful. Thc utilitarian aspect of education was toist{}kc

hard at the roots of the Latin grammdr school

4

The utilitarian notion,sopn clasped hands wilth the materialist.

'Together they undermined the cnthronment of religion in the

schools' ‘A new ahd more worldly commercial aristocracy slowly //

arose, (Thié factor,vin © 2Jjunctlon with the threat to Puritan
control by the Andros Regime and the enfranchisement of non-church
- . . y?'
y

Ralph B. Perry, Puritanism and Democracy (New York: The

7

Vanguard Press, 19&&), p. S00.

RS-



mémbers ty the new charter of 1691 had shaken the aqcﬁndﬁnvy of the

| clergy *n New anland - A1 thiu had an’ adverse eiﬁect on-the posi-
.(@ tion of t%e thin school Cotton Matheh was congcilous of tgah‘
docline of ﬁhe school'" influenct. He pointed to the fact that

- -
"the school had been ?n instrument for miintainirg the pre- tmiﬂencd

Vo

L 4

. of” the godly“ and that its decline was "a‘major cause of all the

..plack,and.sad omens that destended on New England.”

The decline of the Latin school was further accelerated by
frontier circumotanccs which lcd to the deVelopme tef thn dist rict
schoo] svotﬁn As-the Jowns grew 1t was necessary to. dividd them

into districts, The schools were t\en rotated from one neighbBor-

™

hood to another. This Q{% bﬁCﬁmt as lmnruCUiCa;'uo it was aiso

fv'
to’ have children travel long di tances to church or school,. Tach
, ~

,/ district gradually becqmo indopcndent enough to set up its ‘own
school Impo’tant changes followed. The town hall rather than

4 . 13

~,thﬁ\church wags used for discussing school- affairu2<‘By the clos

'tof the colonial pe“iod the minister had lost the power to cprtiii—
cate ‘the master of the“Litin grammar qchool "Thus," Cubberley
iOboCrVLU,_ gradually but certainly did the eanlier religious school
pats out from under the control of the Church and beconie a state

school."

Such a change i{n the administration of the school was followed

8rerlc curti, Y‘ 992}“1 Idew% of Amo"iﬂqn Bducators (Paterson,
New Jercey: I}Pﬁﬁnt Sools, T e, T CUSL0, W IIR T Ao Tenee,
to Cotion Mathav, h'txﬁi‘; Cr.ri. t* \*”v*o N1 (}artpord Roterts &
4

s —— A s el e

Bury, 1320), I, 4457~ ' "
ot ] . ) .
IE. p. Cubberley, op. cit., p. 5. | o
\ —ﬁ_.m......‘ X o~ . . 1}‘(‘;\
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by demands. for changbs 1n its charactcr, thus reflecting th spirit
.of the timey. By ]7)0 it b¢camn mor and rfore evident‘that Euro~
pean traditiowd, ways ‘of 1ife, -manners and .soclal cuotoms in 5encral.
and types of schools In partinu]ar were 11%-suited to American
needs, With the rise of denocrqtic tonscilousness demand3 were made
‘for a more practical Instlitution of iearhing, one less exclusive K

and less aristccratic in character than the;coloniéifLatin grameay
. , .

- school. For. this woas almost a purely English 1nstitution‘whlch

hardly et the needs of e frontier society any longﬂr.
It was in this kind of climate Lha% the 1deao of Benjamiq

Franllin and others were to flourish. As one of the rising middle
A

class Franklin did not have much rnaard for. the exclu<ive and .

aristo:ratic type of learning which dcmindtnd the grammar schools
ahd colldeyb.  He wasinot a li'tle pri§10a1 of Haryarg Cgllege
wher? as: ha Icrdrlod wealth, orivilege and the.uscless Cl&S’lC-
held sway. In a %ettcf to his brother James, autho£ of the New

L}

England Courant, he shkarply rebulted "the temple of lé%%ning” which

[}

"rich men's gsons attended becauseof thelir wealth,’and whp oftén -

pald poor brilliant udcy to help them through.

v
Franklin was a lover of lmowledge,' belng a learned man himablf.

In his proposal for brOmoting useful knowledpe among the British -

plantztions in America he pald due respect to those who "cultivate

\

. » ; . ; , AR
the”fliner aris and improve the common stocle of 1now]eog(.'11 But
—_— — . . Ly —
T Oprs . \

e l&ﬁiﬁﬂpfﬁ Sneland Couront, roproduced frem ceples o{ tha
ordyival Cwna U s oy T ikt v Hictor i:nl Soctevy (Dosten:  The
Moy . - . . . . . " , . PR
Arertenn Jowaen® ol Arvs o wd Seloences, 10 )J), oL b
) lliﬁz»”ri*inrgwpf Tondoanmin Kenitling, ed., Albert H, Smvih

Sew vorlETT R RacH T T ey oy, e o)y 1T (1722-1750), 228, ‘
¥ .



}' | 2 . ‘ | ' ‘ o ' . 11

’

he conceived of cducation asvptaémﬁtic dnd utilitarianland.0n~thfs.

he inslutcd;'-ﬂe aul great potenfi'lit es in the American, youth

of his duy. "The best capacities,’ aaid, "require cultivation,

.+ 1t belng truly with them, as with the best ground, which unleSs

"12‘ His purpoge

: Jv
was to oducatc youth "to serve_ the public with hondur to them~ ™ ay,
L 13 . -

well-tilled and sowed, produces only ranker weeds,

"fﬂd to aih'coun%ry
ubJ

:hich Frnnklln valued most were those which

Tho

udt “

~

brought success'in politicu and in bu;lnesa “"This Was_a reflection

[

of hio d’titudc toaard thﬂ ari toCracy " If the new middle class.

could succ ed Ln p01141Co +hiu would topple the old order which

had cxer@dd authority through ‘inheritance and tradition, T&e
’~middle class would then climb to the top by reason and intelligence »
and enjoy the wealth which would fol]@w naturally as a jh;t rcwaré:"'
Pranklin belicved that guch goals couid welf pe achleved thfough
selr~cducitlun andd 1“1;~1HPFQVOKUHL ’

-
~

. “ . e, . A L. n
. Psanklin bLocane Increcsingly bupdened to see his ldews imple-

mented. o was anxlous, . to sce egtablishad the kind of institution

whiﬁﬁf;bnlj et tho neéds of' the hour. In hlsdputoﬁiography he said
' o L
g that he wius quite sctisfled with being égzﬁbidshed in Pennsylvania.

\\HQ regretted, hnanur, there was "no Provision...for a compleat

i 14 ' N
cducation of vouﬁh "7 He continued, "I therefore, in 1743, dreow
T o : L ’
12 Sy - L} y % l 4 r*' 1 v V .
Ponfmmin Froniil i g P“ov calo fog the " iuecation of Vouth
In Tenneyd onio, USRS (ank aorbor: anc Wiililam L. L;;m'nLu h[lrary,
DAY A I S P SR #, :
) ’ ' '% 's‘ [}
12 Lo i
Tt o pL o * “*‘ , ;
o RY, “ |
e ,n‘r“\r“'ﬂw (»f &ﬁwiw'r*?hﬂ.bﬂin nd. Leonrd W,
Lavares U Gll (Gea s ﬁ&*iqxxnl-_;y;gggzs, 1004), p. 181,

i “d, » “:".‘
L
N . W By i . ‘
. ) I l ‘* ¢ 3 ’
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up a Ppopoual\for establishing an Auademy "1) The times. were not'

. favourable thun,.however, but. he'could wait S1x years after, in

a more congpnial atmouphere, and with the approval of some of his .

,:trugted friends he pébiiuhbd his Pxoposuls relating to the Educat*on '

/
of Youth in Penn)ylvan;a. This he distributed freely among th

ileading inhabltants. "As soon as I could suppose thelr, ninds a

’

|

éfEDU from the publlc treasurv in addit\un to a'bromise nfifﬁnn
e

littlo preparctd by “he ‘perusal of 1t," he wrote, "{ get on foot .-
» ”~ ” . -
a sub~cripﬂion for ooeniﬁw and uupporujnb an’ academy,”

< B -

3\ The res nonuo wa° ’CEV good . Ind*viduﬂl sub cript*cna amounped*\

too?800 a year for a five—year period "The city government,donavgd

4 »

+

pﬁr‘yeﬁr for five, years. The subpcrioe“s chose twenty—*our of ~v

thelr number to act as Lrugtevu; Conutitutions for the government

-

/
of the acadecwy were drlwn up and ﬂdoptcd by the board Qf trustees.
‘A hougse w2 then niwod ma)tur; werc brought in and the school wasz'

N\

opened, accordling to Franmlin{ "y the same yeqr, 1745.”17 Thc j
Acadeny was to sen Increased dCVﬁloﬁment and effect tremendous
ckﬂngeo 1n Ameri an education in the cnsuing years. -
thPO'WQS great encouragcment as the new type of school was
quite popular frop the start. The origlnal house wés 500N proveﬁ
too sm2ll. "Accordingly a hall in J}iteficld was found suitabl

and beeamz the Liome orf the academy in anualy, 1751. It was com-

B 1 b
prised «f thpeo cchonls, t1e Latin, the Enplish and the mathematicnal,
_‘_(:’ P ~. . l(), A .~
Ibid., pp.orlal-)ln2. fvid., p. 103 ’ ,
—— a— )
My,

) al . S
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. each with a separatc wasuer.; Sorie -emphasis was vo be placed on-

’S

,scie'ce, for Franklin himselfﬁwas a believer in expcrimcntal science.
ad otipu]atcg in hils proposals that the rector of the academy .
should among other things bec a.mﬁn "la arncd in the Languages

and Sciences."18 Dr. Williﬂm Sm*th, a Church of England cikvgyman
and head of the philosophical scﬁbol added 1n 1754, upheld Yraﬂklnn s’

hand in gtrc sing science, In a letter to the trustees of the

s

Philadelpbia Acadcm,, June 5, 1753, Dr. Smith ‘expressed his desire

19
"to promotec -the Intcrest of Science." .

In his Proposals Frankl¢ﬂ made clear his 1ntent10ns for tha

practicél applicatfons of science:

PRt Y

. That the House be furnished with a LiBfary,
with maps of all countries, globes, some mathe
, matical instruments, an apparatus for exper:l-
ments in natural philosophy, and for mecnanices;
prints 05 all kinds, prospects, bulldings, mach-
ines, &.

- -

Doubtless this was intended to promote the new middle class. throuch
emphasis on agriculture, cormerce, and industry. As the academy
developed more stress was placed on such subJects as algebra,
geometry, astronomy, pbotany, chemistry and surveylng. In this
'regard Theodore Sizer defined the academy as "an institution with

a curriculum more closely attuned to the wants of nineteenth cen-

l8Franklin's Proposals, p. 10. 2\

19Hor‘acc W, Smith, I;fk an@ Corrcorondcnoo of the Rev. ”ilfiqm
Smith, D.D. (Philadelphbia: Feinison Bros. & Go., 1oc0), 1, 2 oL T T

—— -__‘

Qoxranhlin g Proposal>, Pp. 9-10.

o
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~tury America than that of its preaecessor  {' , 80
But it maot not be concelved that the classical studiles
sﬁffered immediate defeat. The tradltion of uhe’grammgz school
>still made 1tself felt in the academy. The college preﬁgratory
Qourse-was very prominent. For some time the classical side of
.the academy- seemed nothing but the old Latin school in a new ’
setting. It catered to the admigslon requiremeqts‘of the collegeaf “>
the only subJjects required for eﬁffance to the'forembst Aﬁerican |
colleges as late as 1800 were Latin, Greek and arith@etic.‘vFrankji
1lin himself was consclious of all this. He_béd had to make concessions
to fhe aristocratic ideas 6f the wealﬁby_who helped to establish
thg academy: thesenen held thie ciassics nign. While Framklin
héld that Latin, Grcek or modern fpreign languages should not be
compulsory, he admitted that all those preparing for the study of
iﬁheoiogy or law should be taught them. Indeed, the new subjects
’wefe merely gdded to, but did not replace, the old.
One of the new departures from the Latin grammar school was
the emphagsis on physical exercise. Franklin Insisted on thls as .
. & means of strengthening and rendering active the bodies of yoﬁth.
"In thils respect his proposals resembled those of John Milton, wno
- in 1643, in a letter to the pollish merchant Samuel Hartllb dis-
cussed hls views on education. Milton divided his educational

22
scheme into three parts (1) Studles (2) Exercises (3) Diet..

2lThecdore Sizer, ed., The Are of the Acadenies (va Yorl:
urcau of tubli:ations, Togchor TTCOTIT 05, Columvla University,
g64), p. 11.

22Hilion's Tractate on ¥ducatlon, ed. Oscar Browning (Cﬂm-
bridge: ~dhe Universily Press, 1340), p. XV.

(< S ‘ : 1«
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: ,Bg;ps¢QLthe term Academyvto designate his institute for the complete
fadd generous education of youth: ’According to Dr., Henry Barnard
‘this was the first English or American;ﬁse of the word acad‘emy.g3
Irene Parker has shown that while the English, or dissenting
academies'were fundamentally institufions of religious protest,
they also sprahg from a deep-scated dissafisfagtion with the
l_limited curriculum of the grammar schools and unlversities of the
Etime.eu New subjects such as Logic, navigation, aﬁd trigonqmetry
;weré éddéd to the old*classical subjects. Defoe aiso used.fhe.term.
iAn his Zssay Upon Projects in 1697 in which he des@ribed his plans
?fo; an Academy of Music, an Academy for Military Science and Prac-‘
tice, and an Academy for VWomen. Frankiin admitted in his auto-
blography that Défoe's essay had iInfluenced some oT.the most
important events of his 1life, and designated his an-plan for the
- education of youth in Pennsylvania as a project of an academy.,

Of course the use of the term has even deeper historical
antecedents. The school which Plato founded in 386 B.C. was called
The Academy, from the grove of Academus in Athens wherc he taught
his followers. In this school which set the pattern for others,
Plato taughf philoscphy, mathematics and science as wel% as the'

classics., len and women were admitted. As early as the fourth

century then, thq addltion of new subJects to the classics was

23ﬁgg§}qﬂﬁ_19pygglﬁqﬁhﬁggpqQigp, ed, Henry Barnard (Hartford:
Office ot American Journal of iducation, 1880), XXX, 760.

!
2"l’hcodor'e Sizer, oo, clt., p. 7, with reference to Trene

Parker, Dissenting Academices in Zngland (Cambrlidge: The University
Press, 1914),

15
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assoclated with the academy. It 1s true thal during the fourteenth
and fifteenth centurles the Academia of Aidus in Venice as well as
other Italian acudemics were used by the nobility as centres of
classical learning. It‘bas left for Milton in England) and under
his influcnce Franl:lip In America, to agaln swing the péndulum in

the academy to the study L useful subjects.

»
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» . The aeademy novement spread rapidly after 1750. By 1800,

many academies were 1nstjtuted with Boards of Trustees and certain

2

corporate powvers after FranlWin s plan, and even bearing his nama

- vy e a— ot

in some cases. The first academy to be opened in Massachusetts

X & ‘ .
was that of the Phillips brothers at Andover. In the Ccnstitutilon

of Phillips Academy, Samuel and John lhillips( ought to further the
! aim; of Franklin. The academy ;as for the purpose of youth
instruction, '"not only in English and'Latiﬁ“Grammar, Writing,
Arlthmetle and...Sclences.,. but more especlally aeﬂlearn them the
great end and real business of 1iving.' 4 \
: 4 Samuel Thillips was dulv representative of the mixture of

X conservatism and progress which charagterized the academy movement.

| First of all ke was a deeply religious man who waa'alarmed at the
weakenlng of doctrinal influence in thechurcheé\\ He insisted that

the principal instructor in the academy must primgrily be a professor
of the Qhristian religion, and the foremost object of the schooi

was the promction of true piety and virtue. Consequently the religioﬁs
elementlwas strohg?ip the academy. The classlcs were also highly
reépectcd. John Phillips, his brother, who.was the founder of the

3

Academy 2t Exeter, New Hampshire, was for a time teacher of a

[ 2
Q)Thcegﬁ_:&itutiOﬁ of Fhillips Academy in Andover (Andover,
Massachuusetts, 1017, as quotca by 1heodore bfﬁ?f,‘bp cit., pp. 77~

78.
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open equally to youth "from evéry quarter"”,

, o .8,

clagsical school. Their fgphég, Samuel’Phillips, was also master
of a grammir school at andover, for some time.

But the father was later quite successful in business and
politics, and this must have influenced their outlook toward the

middlce class and Progress, Samuel Phillips, the younger, graduated

~from Harvard 1n 1771. 1Hls name appeared at first as eight?”ﬁn his

class of sixty-three students. His father appealed to the faculty,
oointing out that he should be placed in the seventh position,
and his name was duly stepped up. It 1s sald that from this time

» .
on the 1listing of Students' names at Harvard according to the rank

_of their fathers c€2sedq.  This was a decided change which was

influenced by the rise of the new middle class and which exnressed .
’
itself in the provisions of the academy. One of these provislons

stated that the 2dvantacecs of, the academy were to be thrown

4

The Phillips Acadeny, which was formally opened on April

30, 1773, was incorporptced under charter on O:tober 4, 1780, the

first ¢f 1its kind in New =Zngland. It was placed under the cohtrol
of a Board of Trustecs, twelve in number, The practical and usefula
aspects of learning vere to be attended to. Scholars wére to be
encouraged to do manual work such.as gardening, and to engage 1n
pursuits that would in the end bring satisfaction and haﬁpinéss
to tremselves and to thcrs. \

To years after therincorporatién of the Ph;llips'Adndemy,
the Duigrer rec 535001 was chartbrcd'and bozame the Dummer Acadeny.

William Dummer, ©f an ancient and respectable family was Licutenint

] .
\51 A
O
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‘Governor of Massachusetts in the diffieult years before the Revolu-
"fion. He bad lived in England for several years and became acquainted
with the écadeuics there. It 1s interestimpg to note that Samuel
Phillips, Jr., was one of *he earliest pupils at the Dummér Free
School when 1t was opened in 1763 with\Samuel Moody as 1ts first
master. It was here that Samuel Pnillips, Jr.'was prepared for
entry into Harvard. In@@ractingAinflueKces at &ork\pesulted in tﬁe
estéblishment of thé Fhillips and Dummor.Academies, cne foliowing
sharply on the heels of the other. .
As theAeighteenth century wore on other‘academies were founded.
The famous Leicestef Academy began in WCrcesteerounty in 1784,
At ﬂhag tinme there wnas no Institution higher than:ﬁhe district
school 12 that county. The boys used to learn thelr Latin anq\
Greek at their firesidés~or as they plowed the fields, and thin
recite them to the parish ministers. Leilcester grew qQuickly. -In
1%86 1t enrolled some six to eight thousand pupils and prepared .
about four Eundrod fer college: Academies were also instituted
at other placés, so that by 1800 there were seventeen in Massachu-
setts including those at Derby, Bristol, Marblehead, Westford,
‘Westfield, Plymouth and MNew S-lem,
The othier states, north and south\also became keenly inter-
ested 1in the newer type of schools as their statutes indicate.
In Maryland, the dounty schools had reached a very low ebb before
the colonial period ended. But a new edﬁcatioﬁal spirit was gener-
ated with the changing times, and this'was manifested by the estab--

1ishwent of acﬁdcmics. WJshington'Academy in Somerset County began

1.
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‘as a private scﬁéol in 1"67.” Lmo bﬂPOZlICnv and teacning force

—

-

rapidly‘incrm“sed and 1t became quite popular. In 1779 it received

a charter of incorporation. €

~ :
There were other schools which were commonly calfed academles

in the dayu before the Revolution, although they did not receive
stuto rccogniu~on as such. In this connection mention should ba
made of Nazareth Hall in Pennoleania This was a Moravién
Institution. The hall was built in 17)5 56 as a manor house intﬁndcd
for the accommodation of Count Zinzendo“f and his ret*nue when
they woqu revisit Amcrica. The noble bishop dicd before he could
return to America, but the hall was quite serviccable to the
Moravian church. In 1759 it was converted into a boarding school

for Morsvian youth In the wake of the ravolutionﬂrv ugheavals
the school endured hardships and was closea in 177 But when
peice was restored, it was re- opened. Instruction~was given in
1anguag§s, history, geography, mathematics, music’and drawing.
Special dttention was $21d to the students' health and morals,
with particular emphasisz on chyslcal exercises, gentleness and
proper behavior. In this why 1t closely resembled Franﬁlin's
Acaderiy. The excellence of the instruction and disciplins at
Nazareth Hall soon won it great famg, and puﬁils,attendcd from

, from Europe and in larce numbers‘from the WQSt-
Indiega , ° , ' , : ,'¥

\ -
The YWest Indies had attracted the attention of Moravians

nearby states
/

who teolt preat part in religious and cducational worl in thre

. 4slands, On December 7, 1754, four of their missionaries landed -

/I
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af 8t . Ellzabeth's in Jamaica. in 1756 some of them‘arrived in
Barbados,<and before 1800 uhey nad become well- established in
St. Kitts' and Antigua Commenting on their work Shirley Gordon
‘said "The Moravians instructed the childyen by ever3 means they
Féuid." 6‘ They provide ed -instruction in elementary education only
and therefon:many of their children went to Wa"areth Hall in Penn—
sylvanja'to saﬁgqifcond@ry and higher educatipn.

No. proper Enclish grammar school ‘education was.to be found
*n the British Wes* Indies during the period now considered.
Parents who could afford it sent thelr children to England. Some
wmerch:mts and planterswilled large sums for endowing schools 1in an
attempt to provide good secondary education- -In this uay'the .
Harrison's TFree School in Barbados and Wolmer's School in Jaﬁaica‘
were founded, Codrington Sch001 which was opened 1in éarbados in
1745 was established for the purpose of preparing students ior
college, and for the ministry. —

Education\&n the ‘Jest Indies, like that of the earlf Ameri-
can colonies was religlously 1nclined for a long time. Much ol
the cducational work at the primary as well as the gcco“dary level
was bepun and carrisd on by religious bodles: this was truc of -
the Cliurch of England, Roman Catholiles, and other dencminational
bodies. Up to 1831 the liico Charity ig providing schools for
childron of all denominatiéns'in Jamalca specified that the great

object was to promote education 1n general, "but especlally of

-

- -
) “siitriey Gorden, A Century of Western Zducation (London:
Lorrmang, CGreen and' Co. LTI, IZ03), p. 11. T
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. Religious Education--the basis qf the systém.to be the Holy
Scribtures."27 It was not until 1852 that the secular system of
eduea} on in Hﬂﬁ;1 primary and secondary schools in Trinidad was

established by that government ., ' -/

As in America the birth of secular education and the -decline -

«

-of religious education signified the rise of the new middle ‘class.
/Formérly the grammar 'schools and colleges catered to the upper
ciassés: The Governor of Trinidad in a lettersto the Secretary of}

State for the Colonies, 7 August, 1857, noted:
., | ,
With the cxception of one or two small and l
very indiffercnt privatia academies which are
gradually dying out, tha Roman Catholic College
1s at present the only catablichment WhT oioa o
fords classlical...instruction to the chiiidren :
of parents in the upper ranks of life 20 .

\\

)
It should be notea here, howevery that in contrast with the American

Ecadehy which was desirned to serve the needs of the middle class,
the West .Indian academy was geared to the upper classes. Morcover,
while the West Indian academnles were becoming less and less by

the middle of the ninc%&cnth century, the American achemics ware
flourishing. 4

'In his letter to the Secretary of State,. the Governor of

Trinidad also r.de reference to the fict that "private enterprisa

?7Proposcd Rules and Regul;}ions for the Government of Schools
supported by the Mico Chailty in Fhe West Indles, 1834, (1) as quoted
by Shirley Gordon, op, cit., p. 27. .

28Govonnor of %?1nidﬁd to Gecretary of State, 7 August,
1857, as quoted by Shirley Gordon,‘.op.“ciq., p. 75.

A
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is too much engaged in advanclng matertal interests.{ﬂ Seven
years carliler, the Bishop of Barbados was fully aware of these i j)
social and economic forces which were demanding a change 1in the
educational system. In his Report of a Visitation, 25 May, 1%50,
the bishag»statgd:

I should ‘mention that 1n each principal town
I have been endeavouning to establlish, where not
already existing, a schcol of a superior order.

partly classical and partly commgrelal, accord-
| ing to the nature of the 1sland.>

N r

K . ,
! Tvvo points of interest emerge from this as we compare cthe situations

|
lin America and the Yest Indies. - Firstly, it should be noticed o

'that e initipcive fur « hicre 1ilberair itype of miGdie class second-
afy education in the West Indies came from a churchman who was

himself one of the-upper cla;ses, while in Anmerlca such initiativé'
came from oné of the middle class. Secondly such education in the
\‘West Indics came about one century later than in America. One

thing 1s cemmon, however, that in both placcs, attempts were made

When the time came, to provide the kind of education that met the

needs of thc people. \

s

291b1d.

'A30chort of a Visltation by the Blshop of Barbados, 25 May,
1850, as quoted by Shirley Gordon, _op. cit., p. 73.
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degree It will be remembered that the academj taugrt ghe college-

L4

preparatory courses as well as othcr liberal oUbJDCtb " In timeA

1ts emphasis on other subjects besideelthe classics influenced “ﬁjﬂ.

the scope of studiesdin the collegea In 1789 neicher arithmetic
nor geography was required for admiusion to Hervard yeL by ¢803 '
both were demanded. In enlarging their*o“ovremme of >tudies, the
‘p611eges aooed subjects trat were being taught in the academies.
‘Indeed, some of Lne pzogrebalve callege men jq;roose oays nad '
been. teachers of academies. Timothy Dwight ‘the elder who con- |
qdcted.an academy‘athGreem H11l, New gaven, became kégﬁly Iinterested
in:natural sclence -studies. He transferred this eame attitude
toward science to the presidency of Yale College and 1n a. relative—
ly short time made that co]lrge the chlef scientific centre among
American higher.educational 1nstitutions. |
Timothy»DwightAbad‘made his academy opcned ab Green Hill
in 1785, a co—edrcationai institution. The edﬁcatiog of girls was"
anothér contribution of the academy, Only boys had attendcd'tmo
old Latin grammar 0chool girls were eXcludgd ao mimprOper and
inconsiotent wth such a Grammar ochoole as ye, law 1nJoines, and 15

ye design of this Settiemt."Bl This situation was soon altered’

4 R

7. :
Jvaom the rnvula long of fhc HOpv4n> Grammar School at New

Haven, JGSAI Amcrican Journal of Educatior, XVVIII, p. 303.

~
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The academy affect ed Americaﬁbcducation to a noL 1nconsiderable
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by the noew academies, Almost rom the béginning;they prévidqd
for the education of girls as well as or boys,- In fact as the
eighteenth century drew tg’ﬁtu clooe separate Anstitutions for M
girls were even set up, 6r Ruoh and othprs established an aCa-
demy for girls about_the year ;780 and a "female academy" at
Medford, the firgt of 1ts kind in New England, was maintaineq )
from 178O to 1796, 3% Thege early efforts or the academy did

much to advance the hlgher education of women in America.k

Another useful purncse of the cademy was to supply the

lower schoaﬁs witﬁ the Test euggated teachers Indeed one of thea

reasons put forward by Franklin for establishing an acadeny at

Philadelphia was to provin‘an opportunity for puorer stucdents
to qualify as schoolmasters for the chmon schodls., The académies
became Important, therefore, forp their teacher~training value

{
well., "With tha develovnent of tpe academles," wro George iMartin,

, ™
R}

"a new class or Lrachers was dovelopcd.”33 It is true that the

First acadomtos ol fer e very 1lvtle in the way of pcdagogical
trainin“ buc they pave advanced instruction 1n subjects relateq

to thooe or the common school . In 1830 Samuel R, Hall, 1in co-

‘operation with tpe Phllllps Academy at Andover, opened 4 seminary.

-fob the speeial purpose of prep2ring teachers for the Lower Schools,

In this. way the acadomy'cun be consldered as the forerunner of

. ho—— M’M '_"“MM M“-“\—‘M‘ L] — e ——

o
3“Anerinﬁn Jouvn 1 of Exuoqtion ed gHenry Lqrnﬁrd (Ltrtford
Office o?'uVJrigln Jeurn Tl ot hthfTon 377), VlI 2Th
33 b . - . :
Georee Hoe Movtin, 7o nvoiution of fh" "‘”.qch‘“‘tl, tubldio
School Syaton (New Yoo, D_WZT>U1(fL)v1}1nu Campany’” 1 ()L)-“”'”“IT("" -
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_the normal school, - : R H
But whileibe'cfits derchd'ffbm the'acazemy were acceded to o
ed to change and

‘by many a few of the 61d grammar schools refu
- /

v even successfully resisted the new movements for a time. The Boston
: L . ¢ M “ Rl " ' .

'iatin'School Was'foremost among thé latter, Tt continﬁed, fér o
'Séme-timé, fo‘profide 1nstruéti§n of the old type, devoting itsglf‘
almost exelusively to Preparing students for admlssion to Harvardﬂy
Some leading citlizens even expressed fear of the Infiluence of the
academy in destroying the work of the grammar schools. Samue ]

Adams, Governor of~Massachusctts, in his inaugural address 1in 1785,

" remarked:

_ ; ) e .
‘Butl while 1t is acknowledred that gredt’ ad-

vantages have been derlveq from those Institu- = s

tions [tre academies] , perhaps it may be just- N N

ly. apprehended that multiplying thenm may have R %

a tendcney to InJure the ancient and beneficial
mode of cducation in town grammar schools, 3%

'

The Governor went o to say that "the peculiar advantage of such

ééhéqls 1s that the poor and the rich may derive equal benefits,?BS- /

>
3

tbus implyling the transitiéng\charactcr of the new schocels,

\

The academy thus clean

- )
¥y marked a transition from the *gristo-

cratic and more or legs collcg'-prcparatory.Latin grammar school

- of the c&lonial berlod to the later more?democraﬁic high schrool,

It will Be remembered that one of the main purposes of the aqédemy

was to include in the curriculum subdects with value other thanﬁ

T T
. Frne Dndererdent Chronicle, as quoted by George Martin,
op. eit., p. 128, . . :
35_1.9‘}—(}.. ‘ny . o ‘ )
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E mefb preparation for college, especia;ly thosc of a more modern
_ natdg%, and uaeful for fitting the youth for the changing condi-‘

- tions of society, government and busine" . The transition was

also affected in refiigious matters. The academy had bridged the

( .
gap‘bctween_the norrow denominationalism and eccleslasticism of

© former times to the secularizeq high school of today. As the old

" Latin gramma
demy represented a period of change effected by middle class

growth. . This was important* “For: greater educational changes

Were bound to follow in the wake of the rising democracy, as the

_ people sought to carve out a way of 1life 'and happiness for then-

A >

selves, .

I

4l

;chool was a'symﬁol of class education, so the aca-
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